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Abstract

Research on teaching efficacy has explored the impact of self-efficacy on students’ aca-
demic performance and learning engagement, but little attention has been paid to the 
correlation with organisational commitment and work engagement. This study looks into 
the relationship between organisational commitment and work engagement, focusing on 
the mediation of self-perceived teaching efficacy. A cross-sectional study was designed, 
in which 1,532 teachers from 722 junior high schools in Taiwan completed distributed 
questionnaires containing an organisational commitment scale, teacher self-efficacy scale, 
and work engagement scale. Structural equation modelling was used to analyse the col-
lected data, and confirmatory factor analysis and bootstrapping were used to confirm 
the hypothesised model. The outcomes revealed strong positive correlations among 
the self-efficacy, organisational commitment and work engagement of teachers, with 
organisational commitment being a significant predictor of work engagement, indirectly 
impacting work engagement through teaching efficacy. The results confirmed the mediat-
ing role of teaching efficacy. 

Keywords: teaching efficacy, organisational commitment, work engagement, secondary 
school teachers, teacher behaviour

Introduction

Shifting from 9-year compulsory education to 12-year basic education, Taiwan 
launched a new educational curriculum in 2019 to meet the changing needs of society. 
The educational reform has considerably increased the workload of secondary school 
teachers, mainly due to curriculum changes (Hung, 2017) that affect lesson design, 
learning assessments, and teaching effectiveness (Ting et al., 2023). The implementation 
of education reform may reduce teachers’ engagement, and even their commitment 
to their schools, as teacher effectiveness is key to both teachers’ working conditions 
and students’ learning performance, so teachers with high self-efficacy tend to devote 
themselves more to school and student matters. However, research has shown that 
secondary school teachers in Asia have low professional commitment and less access 
to supportive workplace resources, which in turn affects their work engagement (Cai 
et al., 2022; Granziera & Perera, 2019). 

Existing studies on teacher effectiveness have explored the impact of self-efficacy on 
students’ academic performance and learning engagement (Shahzad & Naureen, 2017), 
as well as the correlation of teacher self-efficacy with teacher work engagement (Wang 
& Pan, 2023; Zhi et al., 2023). The more confidence teachers have in their teaching, the 
better their students’ academic performance in class and the more engaged teachers 
are in the life of the school. Whether professional efficacy is regarded as a consequence 
of engagement or a constituting element, it is clear that engaged workers feel more 
productive in their work (Maslach & Leiter, 1997). Low work engagement can be an 
indicator of a lack of professional efficacy (Schaufeli et al., 2006), and work engagement 
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can positively predict self-efficacy (Li et al., 2022). 
Furthermore, Orgambídez et al. (2019) indicated that 
self-efficacy and work engagement could predict af-
fective organisational commitment, with self-efficacy 
playing a further mediating role between affective 
organisational commitment and work engagement. 

Waweru et al. (2021) pointed out that in Kenya, 
secondary school teachers with higher self-efficacy 
are committed more to their schools, while Demir 
(2020) revealed that in Turkey, more effective teach-
ers have better organisational commitment and job 
involvement, and that organisational commitment and 
motivation mediate the relationship between teacher 
self-efficacy and job involvement. In Ouargla-Algeria, 
Mouloud and Krine (2021) found evidence that the 
organisational commitment of physical education 
teachers can predict their self-efficacy. Liu and Huang 
(2019), on the other hand, found that the occupational 
self-efficacy of part-time MBA students in China could 
predict work engagement, and that organisational 
commitment was a mediator between self-efficacy 
and work engagement, although it remained unclear 
whether teacher self-efficacy played a mediating role 
in the relationship between organisational commit-
ment and work engagement. 

A limited number of studies have discussed the 
impact of organisational commitment on teachers’ 
work engagement in the Asian context, especially in 
secondary schools. This study aims to fill the gap by 
verifying the predictive role of self-efficacy and or-
ganisational commitment on work engagement, and 
by examining the mediating role of self-efficacy in the 
relationship between organisational commitment and 
work engagement. 

Organisational commitment and work 
engagement

Past studies on teachers tend to explore the 
relationship between organisational commitment 
and work engagement, and while perspectives vary, 
higher engagement or commitment is effective for 
organisations. Organisational commitment and work 
engagement enhance the organisational identification 
and job performance of faculty members in universi-
ties (Nabhan & Munajat, 2023) and strengthen the 
job satisfaction of clinical nurses (Lee & Yu, 2023). 
Some studies have regarded organisational commit-
ment as the cause of work engagement (Rivkin et al., 
2016; Sezen-Gultekin et al., 2021), while others have 
indicated that work engagement results in organisa-
tional commitment (Orgambídez et al., 2019). Sezen-
-Gultekin et al. (2021) suggested that the organisation-
al commitment of Turkish teachers could predict their 
work engagement, although Orgambídez et al. (2019) 
found that the work engagement of Spanish nurses 
could predict affective organisational commitment. 
Abdulaziz et al. (2022) found evidence that teachers’ 
work engagement partially mediated the relationship 
between work-life balance and organisational com-
mitment in Saudi Arabia. Raj et al. (2024) indicated 

that faculty engagement mediates the relationship 
between quality of work life and organisational com-
mitment among Indian teachers. 

Whether teachers who are more engaged in their 
work have a higher level of commitment to their 
schools, or whether teachers with higher organisation-
al commitment engage more in their work, remains 
unclear. Teachers with better organisational commit-
ment are willing to devote themselves to working 
consistently, fully concentrating on their tasks, and 
experiencing significance, enthusiasm, inspiration, 
pride and challenges in their work. Work engagement 
relates to having a positive frame of mind at work, as 
well as a sense of fulfilment, and, as such, it is a more 
persistent and pervasive affective-cognitive status, 
while commitment is more psychological. The latter 
is a powerful belief in the school, and the components 
of affective, continuance, and normative commit-
ment (Allen & Meyer, 1990) could be psychological 
factors affecting teachers in their connection with 
school activities. Thus, this study examines whether 
teachers’ organisational commitment predicts work 
engagement, with the following hypotheses proposed 
in this paper: 

H1:  Teachers’ organisational commitment and self-ef-
ficacy positively predict work engagement.

The mediating role of teaching efficacy

Teacher self-efficacy is teachers’ confidence in and 
expectations of their ability to successfully complete 
teaching tasks (Bandura, 1977), and can also be re-
garded as their ability to achieve the desired outcomes 
in student engagement and academic achievement 
(Tschannen-Moran &  Woolfolk Hoy, 2001). There is 
a significant correlation between teachers’ sense of 
efficacy and organisational commitment (Agu, 2015; 
Coladarci, 1992; Waweru et al., 2021), with work 
engagement shown to predict self-efficacy (Li et 
al., 2022). In China, teaching efficacy (Wang & Pan, 
2023) and well-being (Kong, 2021) predicted work 
engagement, although the paths among teachers’ 
organisational commitment, work engagement, and 
self-efficacy need to be further elucidated. It remains 
to be confirmed whether work engagement and 
organisational commitment lead to self-efficacy, or 
whether self-efficacy results in work engagement and 
organisational commitment. 

Liu and Huang (2019) found that the organisational 
commitment of Chinese students enrolled part-time in 
a Master of Business Administration (MBA) degree me-
diated the relationship between self-efficacy; further, 
the work engagement and occupational self-efficacy of 
these students predicted work engagement. Orgam-
bídez et al. (2019) indicated that the self-efficacy and 
work engagement of nursing staff positively predicted 
affective organisational commitment, and that work 
engagement played a mediating role between self-ef-
ficacy (personal resource) and affective organisational 
commitment (organisational result), suggesting that 
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there is a significant correlation between teachers’ 
sense of efficacy and organisational commitment (Co-
ladarci, 1992; Waweru et al., 2021). Over the past two 
decades, psychological well-being has been shown to 
influence teachers’ organisational commitment (Aiello 
& Tesi, 2017). Orgambídez et al. (2019) indicated that 
work engagement mediated self-efficacy and affec-
tive organisational commitment, and that affective 
organisational commitment positively predicted self-
efficacy and work engagement. A greater perception 
of one’s own abilities, as well as a higher level of work 
engagement, can strengthen the affective bond with 
the organisation. Self-efficacy plays a mediating role 
between professional job satisfaction and happiness 
at work, while organisational commitment has some 
impact on work engagement and teaching efficacy. 
Teachers with high self-efficacy are more committed 
to their institutions (Waweru et al., 2021). Research 
has found that teacher self-efficacy is associated with 
work engagement (Wang & Pan, 2023; Zhi et al., 
2023) and organisational commitment (Mouloud & 
Krine, 2021), although the correlations among teach-
ers’ organisational commitment, self-efficacy, and 
work engagement remain questionable, especially 
for secondary school teachers who experienced the 
educational reform in Taiwan. This study thus seeks 
to verify the predictive power of self-efficacy and 
organisational commitment for work engagement 
within schools and the mediating role of self-efficacy 
on the relationship between organisational commit-
ment and work engagement. Accordingly, we propose 
the following hypotheses: 

H2:  Teacher self-efficacy, organisational commitment, 
and work engagement are correlated.

H3:  Teacher self-efficacy mediates the relationship 
between organisational commitment and work 
engagement.

Method

Design and participants 
To accomplish our research purpose, a total of 

1,700 teachers were randomly selected from 722 jun-
ior high schools in Taiwan, and were invited to com-
plete a questionnaire. These teachers had undergone 
educational reform for five years. Informed consent 
was obtained from all participants, and the study 
was approved by the authors’ Institutional Review 
Board. 1,532 questionnaires were returned, giving 
a response rate was 90.1%, with 562 males (36.7%) 
and 970 females (63.3%) in the sample.

Measures
We used the following instruments for the research: 

the Teacher Sense of Efficacy Scale (TSES) proposed 
by Tschannen-Moran and Woolfolk Hoy (2001), the 
Organisational Commitment Scale (OCS) developed by 
Allen and Meyer (1990), and the Utrecht Work Engage-
ment Scale (UWES) by Schaufeli et al. (2006).

Teacher self-efficacy
Teacher self-efficacy was measured using the 12-

item TSES under three domains: efficacy regarding in-
structional strategies (IS), efficacy regarding classroom 
management (CM), and efficacy regarding student 
engagement (SE). The TSES is measured on a five-point 
Likert scale, ranging from (1) strongly disagree to (5) 
strongly agree. Both reliability (𝛼 = 0.903) and con-
struct validity (χ2 = 259.265; df = 51; χ2/df = 5.084; 
GFI = 0.965; CFI = 0.980; RMSEA = 0.052; SRMR = 
= 0.038) were confirmed.

Teachers’ organisational commitment
Organisational commitment was measured using 

the OCS model on a five-point Likert scale, ranging 
from (1) strongly disagree to (5) strongly agree. The 
24-item scale was divided into affective commitment 
(AC), normative commitment (NC), and continuance 
commitment (CC), with internal consistency repre-
sented by a Cronbach’s 𝛼 coefficient of 0.742. Con-
struct validity was also confirmed: χ2 = 2419.865; 
df = 245; χ2/df = 9.877; GFI = 0.867; CFI = 0.786; 
RMSEA = 0.076; SRMR = 0.088.

Teachers’ work engagement
Teachers’ work engagement was assessed using the 

nine-item UWES-9, which was originally developed to 
measure burnout. The three factors of vigour (VI), ded-
ication (DE) and absorption (AB) are scored on a five-
point Likert scale, ranging from (1) strongly disagree to 
(5) strongly agree. Construct validity was confirmed: χ2 = 237.671; df = 24; χ2 /df = 9.903; GFI = 0.965; 
CFI = 0.970; RMSEA = 0.076; SRMR = 0.040. With 
a Cronbach’s 𝛼 of 0.882, internal consistency was 
also confirmed.

Data analysis

The statistical software packages SPSS 28 and Amos 
25 were used to obtain descriptive statistics, correla-
tions and reliability coefficients, and the relationship 
between self-efficacy, organisational commitment 
and work engagement was examined using structural 
equation modelling (SEM). Following verification of 
the scales, mediation analysis was used for testing 
path directions (Hayes, 2013), bootstrapping was 
used to make inferences, and confidence intervals 
(CIs) were used to measure the direct and indirect 
effects (Kline, 2016). We calculated bias-corrected 
(BC) bootstrap confidence intervals of 95% based on 
10,000 samples (Hayes, 2013).

Results

Descriptive analysis and correlations
The final sample consisted of 1,532 participants, 

representing a response rate of 90.1%. The descriptive 
statistics and correlation coefficients are presented in 
Table 1. The results of correlational analyses revealed 
that teacher self-efficacy was positively associated with 
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work engagement (r = 0.578, p < 0.001) and with or-
ganisational commitment (r = 0.155, p < 0.001). Or-
ganisational commitment and work engagement were 
also positively correlated (r = 0.399, p < 0.001). SEM 
was used to examine the correlations among teacher 
efficacy, work engagement and organisational commit-
ment. The model fit was confirmed by the following 
measures: χ2 = 351.523; df = 32; χ2 / df = 10.985; 
CFI = 0.944; RMSEA = 0.081; SRMR = 0.046; 
TLI = 0.921.

Direct and indirect associations

Teacher self-efficacy was significantly correlated 
with organisational commitment (𝛽 = 0.480, SE = 
0.042, p < 0.001) and was positively correlated with 
work engagement (𝛽 = 0.416, SE = 0.038, p < 0.001). 
In turn, teachers’ work engagement was significantly 
correlated with organisational commitment after 
controlling for teacher efficacy and other covariates 
(𝛽 = 0.699, SE = 0.058, p < 0.001).

Mediation analysis
Hypothesis 3 predicted that teacher self-efficacy 

mediates the relationship between organisational 
commitment and work engagement, with the SEM 
model created to examine this hypothesis showing an 
acceptable fit (χ2 = 351.523; df = 32; χ2/df = 10.985; 
CFI = 0.94 4; RMSEA = 0.081; SRMR = 0.046; 
TLI = 0.921). Additionally, the following relation-
ships remained significant: organisational commit-
ment–teaching efficacy (β = 0.480, p < 0.01), teaching 

efficacy–work engagement (β = 0.416, p < 0.001), 
and organisational commitment–work engagement 
(β = 0.699, p < 0.001), which suggests that teacher 
self-efficacy mediates the relationship between organi-
sational commitment and work engagement, and that 
this mediating effect is further moderated by teacher 
self-efficacy. Significant correlations among teacher 
efficacy, work engagement and organisational com-
mitment were detected, and the discriminant validity 
of the three-factor model was also confirmed.

As Figure 1 shows, teaching efficacy significantly 
predicts work engagement (β = 0.416, p < 0.001), 
and it also significantly mediates the relationship 
between organisational commitment and work en-
gagement (mediating effectTE = 0.051, p < 0.05). 
Organisational commitment had a significant direct 
effect on work engagement (β = 0.699, p < 0.001). 

Discussion

The current research aims to test a model of 
work engagement in which the predictive power of 
organisational commitment and teacher self-efficacy 
was explored among secondary teachers in Taiwan. 
Our findings suggest that both teacher self-efficacy 
and organisational commitment are correlated with 
and significantly predict work engagement, although 
they act through different mechanisms: self-efficacy 
has a direct effect, while organisational commitment 
has an indirect effect, and is entirely mediated by 
self-efficacy. Organisational commitment, on the other 
hand, has a positive effect on work engagement. This 

Table 1
Descriptive statistics and factor correlations (N = 1,532)

Variables Mean SD 1 2 3

1. Organisational commitment 3.15 0.34 1.00

2. Self-efficacy 3.82 0.44 0.155*** 1.00

3. Work engagement 3.51 0.58 0.399*** 0.578*** 1.00

Note. *** p < 0.001.
Source: authors’ own work.

Table 2
Standardised estimates of direct and indirect effects

Path X2(df) X2/df RMSEA SRMR CFI TLI

Endogenous 
variable

Exogenous 
variable 351.523(32) 10.985 0.081 0.046 0.944 0.921

Direct effects B SE t β

TE OC 0.574 0.042 13.704*** 0.480

WE TE 0.569 0.038 14.788*** 0.416

WE OC 1.142 0.058 19.743*** 0.699

Indirect 

WE OC 0.327 0.034 0.269~0.397 0.237

Source: authors’ own work.
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paper contributes to the literature by confirming that 
organisational commitment is an antecedent of work 
engagement, and that higher levels of organisational 
commitment result in higher levels of work engage-
ment. These findings support those of Sezen-Gultekin 
et al. (2021), who researched teachers in Turkey, and 
are also consistent with the results found by Liu and 
Huang (2019) and Cao et al. (2019). Thus, if schools 
strengthen their teachers’ commitment, the work 
engagement of those teachers will be at a higher 
level, showing that fostering teachers’ organisational 
commitment is key to engagement in school activities, 
and thus students’ learning.

Consistent with prior research conducted with early 
childhood teachers (Lipscomb et al., 2022), secondary 
school teachers who reported more self-efficacy also 
exhibited greater engagement in their work, which 
extends previous research on elementary school and 
middle school teachers (Skaalvik & Skaalvik, 2014). 
The direct influence of teacher self-efficacy on work 
engagement was also previously reported (Al-Hamdan 
& Issa, 2022; Granziera & Perera, 2019; Orgambídez 
et al., 2019) as was the predictive power of teacher 
self-efficacy on work engagement (Wang & Pan, 2023; 
Zhi et al., 2024). Thus, teachers who complete teach-
ing tasks with confidence will engage in teaching with 
dedication, vigour and absorption. Self-efficacy can be 
considered a personal resource that assists teachers 
in carrying out their work with enthusiasm.

Our results also indicate that teacher self-efficacy 
mediates the relationship between organisational 
commitment and work engagement, supporting Hy-
pothesis 3, which differs from the results of previous 
studies. The organisational commitment of Chinese 
MBA students played a mediating role in the re-
lationship between occupational self-efficacy and 

work engagement (Liu & Huang, 2019), while the 
work engagement of Spanish nursing professionals 
mediated the relationship between self-efficacy and 
affective organisational commitment (Orgambídez et 
al., 2019). However, teacher self-efficacy is associated 
with organisational commitment (Seyhan, 2015) and 
work engagement (Al-Hamdan & Issa, 2022; Granziera 
& Perera, 2019), and even predicted work engagement 
(Cai et al., 2023; Wang & Pan, 2023; Zhi et al., 2024). 
Although no prior studies had investigated the mediat-
ing role of teacher self-efficacy between organisational 
commitment and work engagement, the findings in 
this study confirmed that organisational commit-
ment interacts with self-efficacy with regard to work 
engagement. Thus, teacher self-efficacy could be an 
important factor in teachers’ engagement in schools 
attempting to increase teacher commitment. 

Conclusions

This study investigated a structural model of 
organisational commitment, work engagement and 
teacher self-efficacy, examining both direct and indi-
rect associations. The results provide strong support 
for an indirect relationship between organisational 
commitment and work engagement, which is medi-
ated by teacher self-efficacy. Schools should seek to 
strengthen teachers’ organisational commitment in 
order to promote work engagement and improve both 
teaching quality and the happiness of teachers. Our 
results highlight the significance of personal beliefs of 
effectiveness, and enhancing teacher self-efficacy will 
thus likely increase their engagement in school activi-
ties, resulting in better student learning. In addition, 
teacher self-efficacy and organisational commitment 
predicted work engagement. Under the pressure of 

Figure 1
Final model of organisational commitment, self-efficacy and work engagement

SE 

WE OC 

efficacy for instructional 
strategies 

efficacy for classroom 
management 

efficacy for student 
engagement 

vigor affective 
commitment 

continuance 
commitment 
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commitment 

dedication 

absorption 

0.420 

0.803 0.651 0.745 

0.723 

0.01 

0.753 

0.842 

0.699 

0.372 0.736 

0.475 

Note. *** p < 0.001.
Source: authors’ own work.
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educational reform, teachers’ commitment to their 
schools is particularly important for their involvement, 
with self-efficacy playing the role of a mediator. 

Acknowledgments
The authors have disclosed receipt of the following 

financial support for their research, authorship, and/or 
publication of this article: This work was supported by 
the National Science and Technology Council (grant 
number 110-2410-H-656-008-SS2).

References
Abdulaziz, A., Bashir, M., & Alfalih, A. A. (2022). The 

impact of work-life balance and work overload on teach-
er’s organizational commitment: do job engagement 
and perceived organizational support matter. Education 
and Information Technologies, 27, 9641–9663. https://doi.
org/10.1007/s10639-022-11013-8

Aiello, A., & Tesi, A. (2017). Psychological well-being 
and work engagement among Italian social workers: 
examining the mediational role of job resources. Social 
Work Research, 41(2), 73–84. https://doi.org/10.1093/swr/
svx005

Agu, O. L. (2015). Work engagement, organizational 
commitment, self-efficacy and organizational growth: 
A literature review. Journal of Information and Knowledge 
Management, 6(1), 14–29. 

Al-Hamdan, Z. & Issa, H. B. (2022). The role of organi-
zational support and self-efficacy on work engagement 
registered nurses in Jordan: A descriptive study. Journal 
of Nursing Management, 30(7), 2154–2164. https://doi.
org/10.1111/jonm.13456

Allen, N. J., & Meyer, J. P. (1990). The measurement 
and antecedents of affective, continuance and normative 
commitment to the organization. Journal of Occupational 
Psychology, 63(1), 1–18. 

Bandura, A. (1977). Self-efficacy: Toward a unifying 
theory of behavioral change. Psychological Review, 84(2), 
191–215. https://doi.org/10.1037/0033-295x.84.2.191

Cai, Y., Liu, P., Tang, R. & Bo, Y. (2023). Distributed 
leadership and teacher work engagement: The mediating 
role of teacher efficacy and the moderating role of inter-
personal trust. Asia Pacific Education Review, 24, 383–397. 
https://doi.org/10.1007/s12564-022-09760-x

Cao, Y., Liu, J., Liu, K., Yang, M., & Liu, Y. (2019). The 
mediating role of organizational commitment between 
calling and work engagement of nurses: A cross-sectional 
study. International Journal Nursing Sciences, 6(3), 309–314. 
https://doi.org/10.1016/j.ijnss.2019.05.004

Coladarci, T. (1992). Teachers’ sense of efficacy and 
commitment to teaching. Journal of Experimental Education, 
60(4), 323–337. http://www.jstor.org/stable/20152340 

Demir, S. (2020). The role of self-efficacy in job sat-
isfaction, organizational commitment, motivation and 
job involvement. Eurasian Journal of Educational Research, 
20(85), 205–224. 

Granziera, H., & Perera, H. N. (2019). Relations 
among teachers’ self-efficacy beliefs, engagement and 
work satisfaction: A social cognitive view. Contemporary 
Educational Psychology, 58, 75–84. https://doi.org/10.1016/
j.cedpsych.2019.02.003

Hayes, A. F. (2013). Introduction to mediation, moderation 
and conditional process analysis. A regression-based approach. 
The Guilford Press. https://doi.org/10.1111/jedm.12050

Hung, C-Y. (2017). The battle hymn of the activist 
teacher: Taiwanese school teachers’ resistance to cur-
riculum changes. Discourse: Studies in the Cultural Politics 
of Education, 40(4), 573–586. https://doi.org/10.1080/01
596306.2017.1401589

Kline, R. B. (2016). Principles and practice of structural 
equation modeling (4th ed.). The Guilford Press.

Kong, X. (2021). Chinese English as a foreign lan-
guage teachers’ self-efficacy and psychological well-be-
ing as predictors of their work engagement. Frontiers 
in Psychology, 12, 788756. https://doi.org/10.3389/
fpsyg.2021.788756

Lee, E. H., & Yu, H. J. (2023). Effects of perceived spiri-
tual management, work engagement, and organizational 
commitment on job satisfaction among clinical nurses: 
the mediating role of perceived spiritual management. 
BMC Nursing, 22(1), 462. https://doi.org/10.1186/s12912-
023-01625-x

Li, R., Liu, H., Chen, Y., & Yao, M. (2022). Teacher 
engagement and self-efficacy: The medicating role of con-
tinuing professional development and moderating role 
of teaching experience. Current Psychology, 41, 328–337. 
https://doi.org/10.1007/s12144-019-00575-5

Lipscomb, S. T., Chandler, K. D., Abshire, C., Jaramillo, J., 
& Kothari, B. (2022). Early childhood teachers’ self-efficacy 
and professional support predict work engagement. Early 
Childhood Education Journal, 50(4), 675–685. https://doi.
org/10.1007/s10643-021-01182-5 

Liu, E. & Huang, J. T. (2019). Occupational self-efficacy, 
organizational commitment and work engagement. Social 
Behavior and Personality, 47(8). https://doi.org/10.2224/
sbp.8046 

Maslach, C. & Leiter, M. P. (1997). The truth about 
burnout: How organizations cause personal stress and what 
to do about it. Jossey-Bass. 

Mouloud, K., & Krine, N. (2021). Self-efficacy of physi-
cal education teachers and its relationship to job perfor-
mance and organizational commitment. VIREF Revista De 
Educacion Fisica, 10(3), 78–86. https://revistas.udea.edu.
co/index.php/viref/article/view/345220

Nabhan, F., & Munajat, M. (2023). The role of work 
engagement and organizational commitment in improv-
ing job performance. Cogent Business & Management, 10(2). 
https://doi.org/10.1080/23311975.2023.2235819

Orgambídez, A., Borrego, Y., & Vázqiez-Aguado, O. 
(2019). Self-efficacy and organizational commitment 
among Spanish nurses: The role of work engagement. 
International Nursing Review, 66(3), 381–388. https://doi.
org/10.1111/inr.12526

Raj, A. B., Subramani, A. K., & Jan, N. A. (2024). Fac-
ulty engagement, quality of work-life, organizational 
commitment and spiritual leadership- examining the 
mediation and moderation effects. Industrial and Com-
mercial Training, 56(1), 41–52. https://doi.org/10.1108/
ICT-03-2023-0018

Rivkin, W., Diestel, S., & Schmidt, K. H. (2016). Which 
daily experiences can foster wellbeing at work? A diary 
study on the interplay between flow experiences, affec-
tive commitment, and self-control demands. Journal of 
Occupational Health Psychology, 23(1), 99–111. https://doi.
org/10.1037/ocp0000039

Schaufeli, W. B., Bakker, A. B., & Salanova, M. (2006). 
The measurement of work engagement with a short 
questionnaire: A cross-national study. Educational and 
Psychological Measurement, 66(4), 701–716. https://doi.
org/10.1177/0013164405282471



e-mentor nr 5 (107)   35

The impact of the organisational commitment of teachers...

Seyhan, H. G. (2015). Analysis on job satisfaction, 
self-efficacy perception, organizational commitment and 
work stress levels of chemistry teachers’s with respect 
to diverse variables. Turkish Journal of Education, 4(2), 
41–60.

Sezen-Gultekin, G., Bayrakci, M., & Limon, I. (2021). 
The medicating role of organizational commitment on the 
relationship between emotional labors and work engage-
ment of teachers. Frontiers in Psychology, 12. https://doi.
org/10.3389/fpsyg.2021.648404

Shahzad, K., & Naureen, S. (2017). Impact of teacher 
self-efficacy on secondary school students’ academic 
achievement. Journal of Education and Educational Develop-
ment, 4(1), 48–72.

Skaalvik, E. M., & Skaalvik, S. (2014). Teacher self-ef-
ficacy and perceived autonomy: Relations with teacher 
engagement, job satisfaction, and emotional exhaus-
tion. Psychological Reports, 114(1), 68–77. https://doi.
org/10.2466/14.02.PR0.114k14w0

Ting, Y. S., Yeh, Y. C., & Chiang, J. L. (2023). Stress 
among secondary school teachers under the standard-
based educational reform: Development of inventories 

and factors influencing stress change. Journal of Research 
in Education Sciences, 68(1), 229–262. 

Tschannen-Moran, M., & Woolfolk Hoy, A. (2001). 
Teacher efficacy: Capturing an elusive construct. Teach-
ing and Teacher Education, 17, 783–805. https://doi.
org/10.1016/S0742-051X(01)00036-1

Wang, Y., & Pan, Z. (2023). Modeling the effect of 
Chinese EFL teachers’ self-efficacy and resilience on 
their work engagement: A structural equation modeling 
analysis. Sage Open, 13(4). https://doi.org/10.1177/21582
440231214329

Waweru, N. M., Kihoro, J. M., & Gachunga, H. G. (2021). 
Does teachers’ self-efficacy influence their organizational 
commitment? Independent Journal of Management & Pro-
duction, 12(5), 1537–1553. https://doi.org/10.14807/ijmp.
v12i5.1357

Zhi, R., Wang, Y., & Derakhshan, A. (2024). On the 
role of academic buoyancy and self-efficacy in predicting 
teachers’ work engagement: A case of Chinese English 
as a foreign language teachers. Perceptual and Motor 
Skill, 131(2), 612–629. https://doi.org/10.1177/0031512
5231222398

 Hsin-Yi Lien is an associate professor at the Graduate School of Education, Ming Chuan University, Taiwan. Her 
research focuses on corpus linguistics, educational psychology and research methods in education.

 Hsieh-Chih Lai is the corresponding author of this article. He is a research fellow of Educational Leadership 
at the Research Center for Education Systems and Policy, National Academy for Educational Research, and is an 
Adjunct Professor at the Graduate School of Education, Ming Chuan University, Taiwan. His research interests 
include educational leadership and policy, knowledge management and educational research, and special topics 
in education.

We recommend

EDEN 2025 Annual Conference, 15–17 June 2025, Bologna, Italy

The EDEN Digital Learning Europe Annual Conference 2025 will focus on the future of education in the age of AI. 
The conference will explore the opportunities and challenges posed by generative AI, recognizing its potential for 
growth and innovation in education, while critically addressing the associated risks. It is important to recognize 
that different perspectives (educational, engineering, social, economic, psychological, etc.) are necessary to be 
taken into account to fully cover the impact of this technology for teaching, learning ad assessment, now and 
in the future. The conference will further present different scenarios of AI integration in education, ranging from 
personalized learning to global learning networks. The conference will reflect on how we can democratize access 
to knowledge, foster equity and inclusion, bridge gaps in education quality, cross boundaries, raise ethical aware-
ness, combat biases and disinformation, promote global citizenship and sustainable development. The conference 
will also discuss the Bologna Process and its impact on shaping digital and AI-driven educational policies across 
Europe. A special focus of the conference will be on the role of AI in upskilling and reskilling for the future of work. 
Through these discussions, the EDEN Annual Conference 2025 aims to identify new directions for formal, informal, 
and non-formal education with, for and about AI, making critical mass around themes that matter to the future 
of learning, teaching, and societal well-being.
More information at: https://eden-europe.eu/event/eden-2025-annual-conference/ 
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